U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [] Title | [] Charter [Nlagnet [] Choice

Name of Principal Mrs. Nancy A. Ellis
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Frank H. Hammond Elementariaéid
(As it should appear in the official records)

School Mailing Address 1301 Fran Lin Pky
(If address is P.O. Box, also include street addyes

City Munste StateIN Zip Code+4 (9 digits tota46322-370%
County__Lake Count State School Code Numb( 434:
Telephone21¢-83€-206( Fax_219-838-7964

Web site/URL__http://fhh.munster.u E-mail _naellis@munster.!

Twitter Handle Facebook Page

https://twitter.com/PTOFHH  www.facebook.com/FHHPTO Google+

YouTube/URL Blog Other Social Media Link

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal's Signature)

Name of SuperintenderMr. Richard Sopk E-mail: rasopko@munster.us

(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name_School Town of Munster Tel. 219-836L9
I have reviewed the information in this applicatiorcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mrs. Judith Florczak
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-public Schools: If the information requested is not applicable, write N/A in the space.
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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as fge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 3 Elementgkools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

5 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

10 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 27 14 41
K 40 36 76
1 30 46 76
2 59 45 104
3 55 48 103
4 45 61 106
5 64 53 117
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 320 303 623

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5.

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,

Racial/ethnic composition of

the school:

11 % Asian

1 % American Indanlaska Native

6 % Black or African American

5_2 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

57 % White
3 % Two or more races
100 % Total

2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 10%
This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.
Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 43
end of the school year
(2) Number of students who transferred
from the school after October 1, 2012 until 22
the end of the 2012-2013 school year
(3) Total of all transferred students [sum of 65
rows (1) and (2)]
(4) Total number of students in the school as 623
of October 1
(5) Total transferred students in row (3) 0.104
divided by total students in row (4) '
(6) Amount in row (5) multiplied by 100 10
7. English Language Learners (ELL) in the schooll7 %
108 Total number ELL
Number of non-English languages represented: 24
Specify non-English languages: 010 Afrikaans
040 Arabic
085 Bengali
125 Cantonese
150 Chuang
250 French
315 Greek(Eretria)
325 Gujarati
355 Hindi
380 Ibo (Igho)
485 Korean
580 Malayalam
600 Mandarin (Sichuanese)
675 Nepali
715 Persian (Farsi)
720 Polish
730 Punjabi
760 Russian
770 Serbian
835 Spanish
865 Tamil
875 Telugu
NBRS 2014 14IN258PU
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880 Thai
935 Urdu

Students eligible for free/reduced-priced meals:12 %

Total number students who qualify: 79

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.
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9. Students receiving special education services: 14 %

88 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

7 Autism 0 Orthopedic Impairment

1 Deafness 3 Other Health Impaired

0 Deaf-Blindness 7 Specific Learning Disability

1 Emotional Disturbance 53 Speech or Language impat

0 Hearing Impairment 0 Traumatic Brain Injury

2 Mental Retardation 2 Visual Impairment IncludBigndness
5 Multiple Disabilities 7 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 25

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 16

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 25:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 98% 97% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

“Where the tradition of excellence begins...” gremtsry visitor who enters Frank H. Hammond
Elementary School (“FHH").

FHH is one of three elementary schools in the Schoan of Munster, located in Munster, Indiana.
Munster is a metropolitan community, located inthevest Indiana, which features top rated schools,
guality housing, a prosperous local economy, ameléent cultural and leisure opportunities. Since
Munster is only 30 miles from the heart of Chicaitmresidents enjoy the benefits of a big citylehi
retaining its small town charm. According to th@vh of Munster website, “The town has become aalide
choice for businesses and for families - not oalyits location, but more importantly because &f pnoud
spirit that has been nurtured here.”

FHH is a K-5 school with a student population gbapximately 600 students, along with a special seed
Early Childhood program (3-5 year olds) operatedbyspecial education cooperative, West Lake.r& he
are approximately 40 certified staff members, idiolg special education and itinerant staff, offgraore
instruction, high ability enrichment, and remediss$istance programs. There are currently fourrdass

at each grade level 2nd through 5th and threerdass each for 1st grade and full-day kindergarten.

In April 2013, through AdvancED, the North Centasociation Commission on Accreditation and School
Improvement (“NCA CASI”), granted the School TowihMunster, including all individual buildings,
accreditation through its District Accreditatioropess. District Accreditation is a powerful systems
approach to improving student performance reswiés tme. This process has provided the frameviark
FHH to engage in a continuous cycle of self-asseagmision and goal setting, and monitoring ressui
dedicated staff has collaboratively come togetleairafter year to carry out an ongoing strategiao pbr

high achievement and improvement. FHH aligns ission and goals with those of the district:

School Town of Munster Vision:

All School Town of Munster students have the skiksessary to participate successfully in a global
society.

School Town of Munster Mission Statement:

The School Town of Munster, in partnership withstidlkeholders, implements equitable and challenging
learning experiences that provide the foundationfdependent and innovative thinking.

Frank H. Hammond Elementary School Mission Statémen

Learning is the chief priority at Frank H. Hammdgel@émentary School. In partnership with our fangilie
and community, all students will be motivated antbewered to achieve their personal best.

There are many programs and educational servicahble to meet the needs of the diverse population
learners at FHH. We believe our success is raatedr ability to evaluate and address student$ividual
needs. Students are identified for high abiligsskes in reading/language arts and math. A yaofet
support services including the English Languageahesa tutorial reading and math classes during the
school day, reading specialist interventions, $aetak, and a full time nurse provide assistancedrving
social, physical, and academic needs. Speciakg¢idncservices are offered through the West Lalec@p
Education Cooperative including, occupational thgrghysical therapy, and speech. FHH houses two
West Lake Special Education Cooperative prograragdyE hildhood and a Functional Skills classroom,
along with one resource classroom for students ettier Individual Education Plan (“IEP”) supporieds.
FHH offers various programs beyond the classro@héhhance students’ educational experiences: field
trips to increase learning, grade level activiteas] integrated technology to enhance all curricarieas.
Summer school remediation and enrichment classesfared to support reading and math. All of éhes
programs support our mission of learning and prwadigh quality, comprehensive, yet individualized
education for all our learners.
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FHH has consistently maintained a record of higlie@ment that is worthy of Blue Ribbon recognition
Some specific accomplishments include:

Achieved Indiana Four-Star School recognition id2@r the 2011-12 school year for performing
in the upper 25th percentile of schools in perfarogaon the Indiana Statewide Testing for
Educational Progress-Plus (“ISTEP+").

Achieved “Exemplary Progress” and “A” ratings omlisna State Report Card since 2009.
Annually accomplished Adequate Yearly Progress (PA)Ysince 2006-07.

100% of 3rd graders passed the Indiana Readingi&tiah and Determination (“IREAD-3") in

2013 that measures foundational reading standards.

95.2% student passing rate in mathematics ISTERp&assed both the state average (82.9%) and the
state goal (90%) for student performance.

95.2% student passing rate in English/languagd @f&P+ surpassed both the state average
(79.7%) and the state goal (90%) for student peréorce.

Bottom 25% of students surpassed the state borget ia both mathematics and English/language
arts in student growth as measured by the Inditata Keport Card.

Top 75% of students surpassed the state bonug targeth mathematics and English/language arts
in student growth as measured by the Indiana Sepert Card.

Over 94% of students in each grade level passeBRSTor both mathematics and
English/language arts.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) ISTEP+ measures student achievement in thedwgeas of English/language arts, mathematics,
science, and social studies and reports studeigarhent levels according to the Indiana Academic
Standards. These results are the measures usled &iate to calculate growth and performance on
Indiana’'s A-F Model Report Card which holds schawid corporations to higher standards and proades
more accurate picture of their performance by ipoating student academic growth. FHH earnedad tot
of 6 points on the 4 point scale. The A-F resaitsreported on a 4 point scale for performancty bénus
and/or penalty points added/subtracted for stugeawiith.

FHH earned 4 points (maximum) for student perforoealny exceeding the state average and the stdte goa
in both mathematics and English/language arts:

Math - FHH (95.2%) - State Avg (82.9%) - State G@d1%)

English/LA - FHH (95.8%) - State Avg (79.7%) - &t&oal (90%)

FHH earned 2 additional bonus points for exceethiegBonus Target for student growth in both
mathematics and English/language arts:

Bottom 25% of students achieving High Growth (1 tmpoint):

Math -FHH (54.5%) - Bonus Target (44.9%)

English/LA - FHH (56.6%) - Bonus Target (42.5%)

Top 75% of students achieving High Growth (1 bopoisits):

Math -FHH (59.2%) - Bonus Target (39.2%)

English/LA - FHH (46.5%) - Bonus Target (36.2%)

FHH did not receive any penalty points deductedstirools that exceeded a penalty threshold foestsd
showing low growth:

Percent of students showing low growth:

Math -FHH (14.2%) - Penalty Threshold (42.4%)

English/LA - FHH (23.1%) - Penalty Threshold (3%8

b) While our students are succeeding overall on$A&P+ English/language arts and mathematics subje
areas (consistently 90% passing and above), wenconisly seek ways to improve. As a building, we t

to dig beyond the “percentage-passing” statisoanalyze how we can help all students becomerbette
learners. Over the past five years, our staffd@sely examined ISTEP+ results and paid particular
attention to our students’ ability to succeed andpen-ended questions and writing prompt itemg. W
concluded that many students were performing pamrlgome questions because they didn't underdtend t
question, break down the problem, check for a megsie answer, and/or support the answer with ecilen
This review prompted us to look at the strategieauge to teach reading comprehension. We devetbped
following School Improvement Goal for Reading: Aludents will improve their reading comprehension
skills in a variety of contexts across the curtircnl

We collaboratively researched ways to develop lessmd implement teaching practices that would
empower our students to better be able to compdeheuestion or task (interpret), formulate a peobl
solving strategy (organize), and then write an wstdadable and complete response (explain) to stique
or prompt. Through this research we developedimgilwide strategies for incorporating writing,
vocabulary, and comprehension best practices tltatased specific needs at each grade level while
providing a common language that strengthened euical articulation so that desired learning outes
were addressed across all grade levels.

We likewise continue to monitor our progress indnea of mathematics. We included reading
comprehension strategies into math instructiorelp bur students master content area vocabulary and
improve writing to show understanding of math cgriseand problems. Currently, with the transition t
Common Core standards, we decided to develop atlgaialvill more specifically address the developten
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of the “inquiry” strategies that will prepare otudents to process math skills in order to solvat 2éntury
problems. We developed a second School Improve@eak All students will improve their math
proficiency in order to apply math in all curriculreas to solve problems that arise in everyday li

A “dig deeper” analysis of our data, along withallaborative research and development cycle has
contributed to maintaining the significant succefssur performance levels. Continuous assessnidyatb
individual student needs and program effectivehese led us to the implementation of various bogdi
wide initiatives such as “6+1 Writing Traits,” Latand Greek roots for vocabulary development, Daily
5” teaching format, and common assessments fomgd@énchmarks, just to name a few.

The largest identified gap in our recent-year aeda between the free-and-reduced lunch subgrobhin
grade (86% passing) compared to our 5th grade by@886 passing). These results represented tyvo (2
students out of this subgroup of fourteen (14) witonot pass and who are both being monitored and
receiving intervention services through our Respdnosinstruction (“RTI") process.

While our Asian subgroup has historically been higluccessful, we also note their high achieveraétte
Pass+ (Advanced) level: Grade 3 (100% Pass, 94%tpaGrade 4 (93% Pass, 73% Pass+), and Grade 5
(100% Pass, 80% Pass+) We note that our Hispahgrsup has also shown significant success: Grade 3
(94% Pass), Grade 4 (92% Pass) and Grade 5 (918h Pas

Most of our other subgroups are non-qualifying tuw numbers. However, we make a conscious teffor
to monitor the success of other subgroups, spatifiSpecial Education and English Language Leatner
Therefore, individual students in each of thesegsuilps are consistently monitored.

2. Using Assessment Results:

At FHH, we use multiple assessments administer@thtain baseline data for all students. These
assessments include: mClass/Dibels for readingratematics, (grades K-2), Acuity for reading,
mathematics, science, and social studies (gra&sISTEP+ for English/language arts and mathemmatic
(grades 3-5), Terra Nova/InView, (grades 2, 3JBEAD-3, (grade 3), running records (grades K-By a
beginning of year and end of year math assessmgradds 1-5). Data is stored and accessible to all
teachers through our FHH Moodle online learning aggment system (“Moodle”) and PIVOT data
warehouse. Data team meetings are held aftemwtieletion of each assessment window to review and
analyze assessment results at each grade levedugthvarious reporting tools, teachers use the
information to develop differentiated instructioitiin the classroom, to identify at-risk studentsla
recommend interventions, to monitor student pragfesall students, and to evaluate consistency and
effectiveness of academic programs.

Additional assessments through RAPS360, AimsWetb Vartual Math help us to pinpoint specific leargin
needs for low-achieving students and to developiddal learning goals that are progress-monitarea
regular basis. A reading specialist, reading r@etionist, and reading/math tutors are available t
administer recommended interventions.

For identified high ability students, high abilitysource teachers provide instruction that asaumetinued
academic growth. Indiana provides “growth modeltadto assess progress. Data and RTI teams monitor
this data in order to maintain our goal of bothhhaghievement and high growth.

PowerSchool student management system stores stuelaographic data as well as a standards-based
grading system used by teachers to record gradkassess standards. Teachers use PowerSchool to

communicate classroom progress on grade levelatdsdas well as successful learning behaviors and
specific assignments.

Data is also reviewed regularly to analyze ovgradgram effectiveness. Under the direction ofSbbool
Improvement Team and Data Teams, our staff comigtexamines ISTEP+ data. We have paid particular
attention to our students’ ability to succeed anIBTEP open-ended questions and writing prompiste
Reviewing these items has prompted us to lookeastitategies we use to teach reading comprehension.
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We have collaboratively researched ways to devielegons and implement teaching practices that would
address these identified needs. Building-wide estiat for incorporating writing, vocabulary, and
comprehension best practices have been developeddtress specific needs at each grade levek whil
providing a common language that strengthens atiicakarticulation so that desired learning outesmare
addressed across all grade levels.

In a similar process with math, we specifically vekd the development of the “inquiry” strategiest thill
empower our students to utilize the Common Corehelatatical Practices in their everyday encountetis wi
math problem solving.

This “dig deeper” analysis of our data, along vétbollaborative research and development cycle has
contributed to maintaining the significant succefssur performance levels. Continuous assessnidyatb
individual student needs and program effectivehese led us to the implementation of various bogdi
wide initiatives such as “6+1 Writing Traits,” Latand Greek roots for vocabulary development, Daily
5” teaching format, common assessments for redsknghmarks, and Inquiry math, just to name a few.

3. Sharing Lessons Learned:

District grade-level meetings and department mgstare held for the purpose of sharing ideas and
resources, developing curriculum, evaluating assests, and fostering vertical and horizontal atétan
across the district. These collaborative meetimgsiee that standards are assigned and assesssitnitaa
manner. In these meetings, we look at the cutriouknd decide what fits best with the needs of our
students. We are able to share successful steatagfh colleagues. These discussions can continue
throughout the whole year through our Moodle foranheach grade level. Teachers utilize the Indiana
Department of Education Learning Connection welisitghare lessons and teaching strategies withéesc
across the entire state. We use our district aldibg Facebook pages to share Digital Learning Da
activities, and other announcements about our ssdestrategies. We have collaborated with nesginig
school districts to share lessons on the DailyaBhang format, 6+1 Writing Traits, and Inquiry Math
Educators from many schools have visited FHH toosgeMoneyopolis mini-economy program and our
Sunform phonics program. Teachers network asdttend a variety of state sponsored meetings that
support technology in the classroom such as Ind@raputer Educators (“ICE”) and eLearning
Technology Conferences. FHH teachers have pratanhtbese conferences as well to share integrated
technology applications. Partnerships with locdlleges (Purdue University Calumet and Calumet @elle
provide professional development for our teachatsraciprocally our teachers provide mentoring and
supervision for pre-service teachers at theirtustins. FHH teachers open their classrooms toyrpag:
service teachers who need to clock observationsheuro are seeking opportunities for hands-on iegch
practice opportunities, and who are ready to cotepheeir student teaching experiences. Many teacso
engage in sharing activities with classes fromioselools. Pen pal writing activities, writing/déag
stories, or collaborating on a problem solving ecbjoring students together and provide sharing
opportunities for teachers.

4. Engaging Families and Community:

FHH partners with parents, organizations and bgsie®within the community. The FHH PTO suppoms th
academic success of the school by providing vokrstand funding for field trips and academic atitsi
classroom and instructional equipment and suppdied,a network of parental communication. Parents
have the opportunity to participate directly inithehildren's’ classrooms by volunteering to astgstchers
with center-based activities, participating in FiEO’s parent-led Art and Music in Action prograndan
presenting activities under the school’s Junioridedment (“JA”) program. In a collaborative effort
between school administration and the PTO, parectsve a weekly digital newsletter in regard to al
upcoming school-related events. Furthermore, @ §ponsors book fairs, science fairs and other
fundraising events. Parents also participateérattademic success of FHH students by coachingatiad
based after-school activities, such as Science a@tabMath Bowl. In addition, parent representaiton
welcomed on the FHH School Improvement Team.
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The existence of various community organizatiomther define the dedication to education that lseg

by this community. The Munster Education Foundgtaogroup of educators, business people andmt#jze
awards grant money to support programs that arbunded by school budgets. The Munster Parks
Department joins with the School Town to offer enment classes each summer. The Munster Police
Department conducts a Drug Awareness and ResisEhgeation (“DARE”) program to teach the students
the dangers of drugs and how to resist violentbe West Lake Special Education Cooperative pravide
opportunities for all parents to attend informatibmeetings on parenting skills, student learnamgl child
behavior. Other community members come into ghegl to assist with programs such as JA and We the
People.

Since communication with families and communitytéopartnerships that are integral to our success,
various formal and informal methods of communiaatioe used to send and share information:

» Parent-teacher conferences

* Moodle

» Access to web-based academic tools

» Parent, student and community surveys

* Monthly PTO meetings

* Monthly parent meetings regarding curriculum progsa

* Open houses and orientation nights

» Public expression periods at monthly Board meetings

» Administrators and Board members receive input @nbers of local service organizations

* PTO newsletter requests for input

* School Messenger system to inform parents of distsuilding or other group announcements

» Activities sponsored by other national/internaticorganizations, such as K-Kids.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The foundation of each curriculum is based on tireent Indiana guidelines for Common Core and
Essential Indiana Academic Standards that addegsel; physical, intellectual, social and persoealds
of students. In addition, district standards aldeal to these state standards to ensure that ¢ks néthe
student population are addressed on every leva clrriculum is regularly developed and revisedugh
a K—12 committee of teachers, administrators amenps in conjunction with the textbook adoptionleyc
District grade level meetings, department and el®gsl meetings are held to develop, evaluate awide
curriculum. The curriculum is written by crossidis grade level meetings and district committe@be
curriculum is aligned both horizontally and vertigavith national, state and local standards aruilides a
variety of assessment strategies that provide seddhbout learning to students, parents and staff.

The FHH School Improvement Committee, the Readeadership Team and the Intervention Team, with
input from all staff, continually develop and shésés of instructional strategies, assessmenifibg data,
and current research trends that can be used alagsroom level to support the curriculum. Théste bre
shared through professional development meetingdedevel data team meetings, Moodle courses, and
shared network directories. These lists serverasaurce to all teachers of the instructionaketias
available to accomplish instructional goals.

Our overall curriculum is built on a variety of letques and materials to meet the needs of eadbrstu
Our reading/language arts curriculum is built aombination of basal readers, novels, Daily 5, walk
read, Burst, 6+1 Writing Traits, and Words TheiryWéor identified high ability students, we utdia pull
out program that targets students that need irtgiruat a level higher than their current acadegnade
level in reading/language arts and mathematicsu¥eer hink Math in combination with supplemental and
digital materials to ensure that all standardsbaieg met. Our science curriculum consists of Discy
Education, teacher assembled units, and a han#bphoth indoor and outdoor, with a full-time
instructional assistant. In addition we have ersoé club for grades 3-5 which is run through paren
volunteers. The club culminates in the spring witétience fair. Our social studies curriculum ¢xiaof a
Houghton Mifflin textbook, We the People (a goveemhand civics program for fifth grade), Junior
Achievement, Time for Kids, News Currents, and airaconomy program. In the primary grades, non-
fiction leveled readers provide social studies enhtwhile supporting reading instruction. In terofishe
visual and performing arts curriculum, studentsenan hour period of art instruction and an houiogeof
music instruction each week. Fine arts are endiehigh GT programs in music, art, and dance. Sitge
must demonstrate an interest and ability for tleel@nced programs. Students in grades 1-5 perform
annually for the community. Our 4th and 5th gradeave the opportunity to join orchestra that meets
before school hours. Physical education/healthtrart curriculum is addressed through an hourqekof
time each week in conjunction with the Great Botdp|Slessons and a DARE program.

In order to ensure students are able to learrsigla that is suitable to them, technology is inded into

all areas of instruction and curriculum. Classreare equipped with interactive whiteboards to engdst
Century learning for all students. We have twdyfaljuipped computer labs with a full-time instioogl
assistant. The district 1:1 laptop initiative fpades 5-12 provide each 5th grader with a laptopputer

for school and home use. 3rd and 4th grade class@ach have 6 laptops, and K-2 classrooms eaeh ha
2 computer stations. All stakeholders are abletess curriculum guides for all grade levels thiotige
district website. A standards based report capgides a strong monitoring system for teachersguade
levels to assure that all curriculum standardsaneg addressed and mastered at all grade levels.
Comparing and contrasting standards-based gradetatakvith benchmark and standardized testing data
enable teachers to verify the successful learninigeocurriculum.

2. Reading/English:

The foundation of our reading curriculum is basedt® current Indiana guidelines for Common Corm an
Essential Indiana Academic Standards. Our readingcalum supports the Indiana K-6 Reading Plan.
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This plan includes a 90 minute daily reading blaoterventions outside of the 90 minute readingbjo
assessment and goals at each RTI tier, and profiedglevelopment. It focuses on a learning sequérat
progresses through all grade levels, beginning avglrong focus on phonics and phonemic awarenéss a
primary grades, with attention shifting towardsefiey, reading comprehension, and vocabulary impiper
grades. The state required IREAD3 standardizedrieasures that our students have mastered fundament
reading skills by the end of the grade 3, assuhagthey are ready to make the move from “leaneéal”

in grade 3, to “read to learn” in grades 4 and Dpring our 90 minute reading block Houghton Mifli
Journey’s, chosen by the teachers, is used teedalur reading curriculum at all grade levelsdsuae
vertical continuity. It incorporates a comprehgadearning program that differentiates and adapts
instruction for all students. Instructional res@sgdnclude leveled readers, ELL support bookstalig
resources , vocabulary cards, Write-In Reader, &&ablotebook and assessments. Teachers use®Daily
components, differentiated small group instructamg guided reading during the reading block to
strengthen their teaching and to touch the learsiyigs of all students. Our reading curriculumibggn
Kindergarten with the Sunform Alphabet system. sThiystem incorporates visual, auditory and tactikes
to develop phonics and phonemic awareness. Thattaddadiana Academic Standards guides our
curriculum as it progresses throughout each grews.|IFHH utilizes ISTEP, IREAD3 ,mClass, and Aguit
assessment data along with additional buildingssssents, ie: running records, unit tests, and beadh
indicators for programmatic and instructional diegis, This provides constant assessment of eadbrstu
To support all learners we have a High Ability amait program, and Tutorial reading services for all
grades, Wilson Reading and Read180 provides imé&presupport for special needs students. A reading
specialist, interventionist, and ELL tutor also gog the reading curriculum by providing intervemis to
target specific needs.

3. Mathematics:

Math curriculum is based on the current Indianalglimes for Common Core and Indiana Academic
Standards. Teachers across the district adoptedt Math as our primary program along with
supplementary materials to ensure all state andnmntore standards are met. Think Math is inquiry
based, with an emphasis on problem solving stresegdne of the strengths of Think Math is its saod
approach that focuses on the process behind basiematical algorithms.

A partnership with Purdue Calumet, a local uniwgrdias provided professional development and
classroom support to implement an inquiry basedhrapproach. Teachers use inquiry methods and
guestioning techniques to encourage students forexa variety of ways to problem solve.

Hands-on instruction and activities are an impdrpamt of our instruction. Think Math provides lathora
of manipulatives and games that allow the studenépply learned skills. Additionally, Hands-On
Equations, a hands-on approach to teaching algishuaed in 4th and 5th grade. The use of inteect
whiteboards and document cameras in each classatbowthe students to remain actively engaged in
instruction while using visual demonstrations arahipulative examples.

The integration of technology strengthens our utional methods. The 1:1 initiative, which inchsd
grades 5-12 in the district, provides our 5th gragath laptops that are used at home and at schbd,
along with 6 laptops in each 3rd and 4th gradesotesn and 2 computer stations in each K-2 grade
classroom, has allowed us to begin a transitiafigital content. Our two computer labs have ahaed of
resources to reinforce mathematical concepts &als, from pre-school through middle school.

Online programs provide opportunities for differated instruction. Gizmos, an interactive progtsing
instructional tutorials and hands-on practice. BiRaop, an interactive program with tutorial vidempsizzes,
and activities is used by all grades.. Fizz andtida, develops students’ logical thinking skillsda
strengthens their ability to explain mathematicalcesses. These programs have provided ongoinigeieac
professional development support as well.

To monitor our progress, beginning and end of tr yassessments are given to identify each stsdent’
strengths and weaknesses. In addition, mClassAemity assessments are used to progress monitotoan
provide targeted interventions in the classroomirigk students receive small group interventioiitt w
Vmath and Ascend Math. Our 5th grade high abditydents transition into the middle school Digits
program, a digital math program.
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4. Additional Curriculum Area:

Kindergarten through fifth grade students partitgga art on a weekly basis. Students are intreduo the
elements of Art (color, value, line, shape, sp&edure, form) and design (movement, balance, unity
rhythm, emphasis, pattern and contrast). Througtgthde levels, we work on knowledge, comprehension
principles, and application of these concepts.

Art projects directly involve math. Art teachesopended thinking and creates an environment of
guestions rather than answers. Students are alrgatyg their math skills by estimating time and nueig
materials for their projects.

Reading and writing are implemented in art on #&ydssis. The younger grades read and discusseictu
books associated with what they are learning. Qdtletents read about famous artists and createqisoj
mimicking their art.

After projects are complete, upper grade studeatsime given writing prompts to extend their leagain
The students are asked to use the same 6 poineafmmat that is used in the general educatiossctaom
as a framework for constructing a complete androrga answer. Younger students work on creative
writing as well, writing stories about the art tHegve just created.

Students who excel in the arts such as choir, danixed- medium art are also given the opportutaty
advance their talents. FHH has a high abilityckss and chorus that meets weekly before schoth &f
these programs culminate in student performances.

Our FHH parents are involved in art education ak Wibey volunteer to help with Artsonia, an onliag
museum. Art in Action and Music in Action introdustidents to famous artists and musicians.

b) Early Childhood: Two early childhood classroaans included in the building. Operated by our Wes
Lake Special Education Cooperative, over 45 stidefwarying abilities are currently enrolled iretbarly
childhood program. Peer models attend the eailghabod programs with increased enroliment noted in
the past three years. Parents and teachers hawvedithat children from the early childhood pragrare
better prepared for the transition to kindergart€he early childhood programs follow the Creative
Curriculum with focus on the ISTAR-KR standardsheTSTAR-KR is a derivative of the Foundations to
the Indiana Academic Standards and is alignededrttiana Core Standards for kindergarten in teasaof
English/ Language Arts, Mathematics and also FanatiSkills. The curriculum provides challenging
learning experiences and knowledge based learriiilg Weing cognizant of the kindergarten core
curriculum. Early childhood programs have beendased to show that all children are making progress
that the program is effective and provides theaaitink between curriculum and assessment. Alldcén

in the Early Childhood programs are assessed tisiSTAR-KR.

Children are presented with letters and soundggubm Sunform Alphabet System as an introductidieo
format that they will be using in kindergarten. elarly childhood the children are introduced tol#étters
using imagery, auditory activities and written edats. The students in early childhood are alsodhitced
to the 6 + 1 Traits of Writing, a building wide fiative. Writing is implemented through studentrjoaling
and vocabulary building activities.

The early childhood staff and students are patti@&chool wide positive behavior climate in thdding.
We teach expected behaviors through TEAM (TalkoEffActivity, and Movement) which is part of the
Positive Behavior Intervention System that is usetbol wide.

Through active learning and involvement in playidigin will develop self-esteem, curiosity, sociatia
emotional skills, creativity, problem solving, gsosnd fine motor skills and divergent thinking. 8agh
indicates that engagement in an early childhoodnara can improve a child’s chance in kindergartgen b
fostering a strong relationship that enhances denfie, independence, curiosity, motivation, persist,
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self-control, cooperation, empathy, and the abititgommunicate. Independent thinkers have theal&si
become lifelong learners.

5. Instructional Methods:

Response to Instruction (RTI) provides the commraméwork for providing a differentiated approach to
instruction for all students.

At Tierl classroom instruction is data driven basediniversal assessments administered three fieres
year. Tierl has two levels. Tierl/Levell instrantincludes whole group instruction, flexible greup
hands-on experiences, and individualized instradti@sed on the core curriculum. The core programs a
researched and selected through a district widébdek Adoption Committee process. Guest speakers,
field trips, online encounters, and other commurégources also provide real life experiences fior o
students.

At Tierl/Level2, a student is identified as needingplemental instruction within the core program.
Teachers use research-based interventions fromas@tad Acuity, and the core program to meet the
students’ individual needs to reinforce neededssKitstructional assistants in grades K-3 review a
reinforce skills with individual students. Individiized online reading resources such as Reading Ato
Raz-Kids, BrainPop, Gizmos and Tumble Books prodifierentiated instructional activities. Teachase
frequent core curriculum formative assessment®terthine daily instructional goals.

If data confirms that more intensive instructioméeded the student moves to Tier2 of the RTI m®ce
Tier2 has two levels as well, 3 and 4. Tier2 ingion is supplemental, provided in small groupsalé of
the classroom and in addition to the regular ctassrinstruction time. Tier2/Level3 interventions a
provided by a reading specialist, interventionisath/reading tutor and/or ELL instructor as prdsaxliby
student needs. Tier2/Level4 of the RTI process anore intensive and/or more individualized inginre
Interventions at this level include: My Virtual Riag Coach, Wilson Reading, Leveled Literacy, and
Ascend Math. Progress at Tier2 is monitored thnoignsWeb in order to analyze progress regardléss o
intervention.

Students who are not making adequate progresee are recommended for Tier3. Students are eeglua
to determine special education eligibility.

High ability students are identified through formatl testing. K-2 students receive enrichmentuasion
from a high ability resource teacher. Grade 3-8estts have a pull-out program where a high altdiacher
is responsible for all enriched reading and/or niagtruction.

Technology is used to deliver instruction at alldg levels and all subject areas. The School Tdwn o
Munster made a huge commitment to the use of tdogyp@s an instructional tool in 2011. A 1:1 Igpto
program was initiated for Grades 5-12. All othleneentary classrooms were equipped with an Inteeact
data projector and a set of student laptop compinehe classroom, in addition to the 2 existingiputer
labs in the building. This decision was driventhg need for curriculum content and the need te hlae
ability to deliver instruction through digital ragmes. Each new curriculum adoption includes the
implementation of online and digital resourcesifstruction. Teachers have many opportunities to
participate in professional development that addvesys to integrate the technology into instruction
Students have access to many online resourcesabbtime and at school.

6. Professional Development:

Our professional development is designed to eraluteachers are experts in district initiativesst
practices, and programs that support the goalseo§thool and district. FHH teachers have the ippity,
with district financial support as needed, to gdphte in training opportunities that increaserthei
proficiency in delivering instruction. Research-®a@sraining opportunities are selected to supperigoals
of the school and district.
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Our primary method for providing building-basedfessional development is through a weekly latetstar
schedule. Every Thursday morning before schoolsthdent day starts 30 minutes later, which alltves
faculty to have a 40-60 minute session dedicatguidfiessional development. The School Improvement
Team, made up of the principal, teachers and anpadseintegral in recommending topics for professil
development that are directly related to our distnd building goals.

Data team, grade level, and cross grade level nggetire also part of our professional developmertgss
encouraging a collaborative climate. Using relé¢ame, Thursday mornings, or before school sessions,
these meetings are used to study the data frorstodents’ benchmark tests. The information gledred
these data team meetings drives our instructi@mtifies both student and curricular needs, andiges
data for both the School Improvement Team and thed®mmittee. Cross-grade level meetings help to
insure that there are no gaps in skill developrfremt grade to grade.

Once needs are identified, collaborative profesdidevelopment sessions are used by teachersr® sha
instructional strategies, research new technolegglore resources that personalize instructiomatesjies
and interventions for students, and write lessbastarget the desired learning outcomes. With our
school’s goals in mind, we have brought in outgidiEfessionals to present on such topics as: 6+itirdyr
Traits, the Daily 5 teaching format and CAFE’, linguiMath, and Positive Behavior Support. The agstr
has a Tech Peer Mentor who develops technologgratien professional development opportunitiesalor
teachers delivered in both small group and largegisettings. Teachers who attend workshops @utsid
school share that information with all faculty mesrdbduring the Thursday morning professional
development meetings. Professional developmemt isnalso used to keep teachers up-to-date onnturre
trends and events in education, such as Indianarieent of Education updates on standards and
assessments, research and discussion on educatipical such as grading and data analysis, andatiah
of classroom materials such as digital contenttartbooks.

7. School Leadership

The philosophy of the leadership of FHH is to attibeely work as a team to facilitate the growthiod
students which supports the mission of the school.

Besides the principal, there is a School Improvdrieam, Reading Leadership Team, and RTI Committee
in the building. The principal serves on all sk committees with at least one teacher/staféseptative
who presides as a chairperson of the committeédiBg committees include teachers, non-certifitadfs

and parent members. The primary goal of all offuilding committees is student achievement. These
committees analyze data, recommend professionala@went, research instructional strategies and
interventions, and propose actions that supporgoats. Since there is grade-level representatmeach
committee, committee communication to staff memiagid back again is done through the grade-level
structure. Communication with other stakeholdedoise by the principal.

Representatives from FHH have an important saysimict decisions by participating on district
committees. FHH teachers serve on district comasttdssessment, Technology, Textbook Adoption,
Broad-based planning, and District Improvement/Adiation. Committee members are responsible for
communicating ideas between decision makers andithgistaff. Committees are responsible for
reviewing and recommending policies and ther@rstant assessment of the efficiency of schooltipes:
and procedures. Surveys are often used to get firgoa all stakeholders. Any decisions reachedhay
governing bodies are communicated to the stafuiiincstaff meetings, Thursday morning meetings, @cho
messenger and/or email.

Decisions are made by the School Board and distdiatinistration to meet the district’s vision, lbadal
autonomy is respected when it comes to decisioimgiario FHH. For example, while the District
Improvement Team writes district goals and missiba,FHH School Improvement Team develops school
goals and improvement plans based on our own dataehool climate.
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Building initiatives are adopted in order to mainteonsistency and structure with our overall paogr
Students and staff receive handbooks detailinggolees. The entire school uses CHAMPS/TEAM as
uniform positive behavior support structure toc@isistent behavioral expectations. The prindgal
certified by the Indiana Department of Educatiom&chool Safety Specialist, so safety policy ffier t
school is reviewed regularly. Cultural diversitydaconflict resolution are discussed yearly.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 3

Publisher;: CTB McGraw Hill

Test: ISTEP
Edition/Publication Year: 2009

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Total % Passing: Pass and
Pass+

94

91

85

91

89

% Pass+

56

41

32

31

22

Number of students tested

103

103

117

102

107

Percent of total students testd

d 99

99

98

99

99

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

1

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Total % Passing: Pass and
Pass+

90

46

% Pass+

20

Number of students tested

10

13

2. Students receiving Special
Education

Total % Passing: Pass and
Pass+

67

85

75

% Pass+

13

23

13

Number of students tested

15

13

16

3. English Language Learner
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

4. Hispanic or Latino
Students

Total % Passing: Pass and
Pass+

94

86

70

80

% Pass+

35

14

10

30

Number of students tested

17

22

10

10

5. African- American
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

3
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6. Asian Students

Total % Passing: Pass and
Pass+

100

80

80

100

85

% Pass+

94

67

50

69

31

Number of students tested

16

15

10

13

13

7. American Indian or
Alaska Native Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

9. White Students

Total % Passing: Pass and
Pass+

92

95

90

90

92

% Pass+

50

41

36

29

18

Number of students tested

62

61

87

70

77

10. Two or More Races
identified Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

11. Other 1: Other 1

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

12. Other 2: Other 2

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

13. Other 3: Other 3

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

NOTES: Indiana alternative assessments include both IMAGT ISTAR.

Non-qualifying groups are based on groups thahdidepresent at least 10% of the total numbeedeist

2013.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4
Publisher: CTB McGraw Hill

Test: ISTEP
Edition/Publication Year: 2009

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Total % Passing: Pass and
Pass+

96

91

91

83

91

% Pass+

44

38

32

25

31

Number of students tested

108

120

108

109

107

Percent of total students tests

d 97

96

97

99

100

Number of students tested wi
alternative assessment

I8

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Total % Passing: Pass and
Pass+

100

83

69

% Pass+

27

15

Number of students tested

11

12

13

2. Students receiving Special
Education

Total % Passing: Pass and
Pass+

93

64

67

% Pass+

21

21

13

Number of students tested

14

14

15

3. English Language Learner
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

4. Hispanic or Latino
Students

Total % Passing: Pass and
Pass+

92

73

88

82

% Pass+

16

19

27

Number of students tested

25

11

16

11

5. African- American
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

3

6. Asian Students

Total % Passing: Pass and

93

90

93

92

94
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Pass+

% Pass+

73

60

67

38

59

Number of students tested

15

10

15

13

17

7. American Indian or
Alaska Native Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

9. White Students

Total % Passing: Pass and
Pass+

98

93

92

84

90

% Pass+

46

41

28

24

28

Number of students tested

63

90

71

76

78

10. Two or More Races
identified Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

11. Other 1: Other 1

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

12. Other 2: Other 2

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

13. Other 3: Other 3

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

NOTES: Indiana alternative assessments include both IMASA ISTAR.

Non-qualifying groups are based on groups thahdidepresent at least 10% of the total numbeedest

2013.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5
Publisher: CTB McGraw Hill

Test: ISTEP

Edition/Publication Year: 2009

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Total % Passing: Pass and
Pass+

98

98

99

96

88

% Pass+

53

57

51

53

36

Number of students tested

117

111

115

108

108

Percent of total students tests

d 97

97

97

100

98

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Total % Passing: Pass and
Pass+

86

100

92

% Pass+

14

36

33

Number of students tested

14

11

12

2. Students receiving Special
Education

Total % Passing: Pass and
Pass+

90

100

75

67

% Pass+

30

21

25

Number of students tested

10

14

12

12

3. English Language Learner
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

4. Hispanic or Latino
Students

Total % Passing: Pass and
Pass+

91

100

100

100

% Pass+

18

41

35

45

Number of students tested

11

17

17

11

5. African- American
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

6. Asian Students

Total % Passing: Pass and

100

100

100

100

100
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Pass+

% Pass+

80

79

80

85

64

Number of students tested

10

14

10

20

11

7. American Indian or
Alaska Native Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

9. White Students

Total % Passing: Pass and
Pass+

100

97

99

96

91

% Pass+

60

57

49

a7

40

Number of students tested

87

72

77

75

65

10. Two or More Races
identified Students

Total % Passing: Pass and
Pass+

82

% Pass+

Number of students tested

11

11. Other 1: Other 1

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

12. Other 2: Other 2

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

13. Other 3: Other 3

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

NOTES: Indiana alternative assessments include both IMASA ISTAR.

Non-qualifying groups are based on groups thandidepresent at least 10% of the total numbeedest

2013.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: ISTEP
All Students Tested/Gradt: 3 Edition/Publication Year: 2009

Publisher; CTB McGraw Hill

School Year 2012-2013 2011-2012 2010-2011 2009-20[12008-2009

Testing month Mar Mar Mar Mar Mar

SCHOOL SCORES*

Total % Passing: Pass and | 99 95 91 94 83
Pass+

% Pass+ 38 25 25 27 29

Number of students tested 103 103 117 102 107

Percent of total students testgd 99 99 98 99 99

Number of students tested withL 1 2 1 1
alternative assessment

% of students tested with 1 1 2 1 1
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Total % Passing: Pass and 100 69
Pass+

% Pass+ 10 8

Number of students tested 9 10 13 7 5

2. Students receiving Special
Education

Total % Passing: Pass and 67 77 53
Pass+

% Pass+ 13 15 7

Number of students tested 5 7 15 13 15

3. English Language Learner
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested 5 9 5 5 4

4. Hispanic or Latino
Students

Total % Passing: Pass and | 94 100 80
Pass+

% Pass+ 41 9 0

Number of students tested 17 22 10 7 7

5. African- American
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested 3 2 8 5 3

6. Asian Students

Total % Passing: Pass and 100 93 90 100 82
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Pass+

% Pass+

44

47

10

46

53

Number of students tested

16

15

10

13

17

7. American Indian or
Alaska Native Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

9. White Students

Total % Passing: Pass and
Pass+

100

95

94

93

85

% Pass+

31

26

30

30

26

Number of students tested

62

61

87

70

78

10. Two or More Races
identified Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

11. Other 1: Other 1

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

12. Other 2: Other 2

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

13. Other 3: Other 3

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

NOTES: Indiana alternative assessments include both IMASA ISTAR.

Non-qualifying groups are based on groups thandidepresent at least 10% of the total numbeedest

2013.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher: CTB McGraw Hill

Test: ISTEP

Edition/Publication Year: 2009

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Total % Passing: Pass and
Pass+

95

94

96

87

89

% Pass+

35

41

37

29

29

Number of students tested

108

120

108

109

107

Percent of total students tests

d 97

96

97

99

100

Number of students tested wi
alternative assessment

I8

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Total % Passing: Pass and
Pass+

100

92

77

% Pass+

36

17

15

Number of students tested

11

12

13

2. Students receiving Special
Education

Total % Passing: Pass and
Pass+

86

64

56

% Pass+

14

29

Number of students tested

14

14

16

3. English Language Learner
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

4. Hispanic or Latino
Students

Total % Passing: Pass and
Pass+

96

82

94

82

90

% Pass+

16

25

18

50

Number of students tested

25

11

16

11

10

5. African- American
Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

3

6. Asian Students

Total % Passing: Pass and

87

100

93

77

85
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Pass+

% Pass+

40

50

47

23

15

Number of students tested

15

10

15

13

13

7. American Indian or
Alaska Native Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

9. White Students

Total % Passing: Pass and
Pass+

97

96

97

92

90

% Pass+

38

47

37

33

29

Number of students tested

63

90

71

76

77

10. Two or More Races
identified Students

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

11. Other 1: Other 1

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

12. Other 2: Other 2

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

13. Other 3: Other 3

Total % Passing: Pass and
Pass+

% Pass+

Number of students tested

NOTES: Indiana alternative assessments include both IMASA ISTAR.

Non-qualifying groups are based on groups thahdidepresent at least 10% of the total numbeedest

2013.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5
Publisher: CTB McGraw Hill

Test: ISTEP
Edition/Publication Year: 2009

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Mar

Mar

Mar

Mar

Mar

SCHOOL SCORES*

Total % passing: Pass and
Pass+

95

97

92

93

90

% Pass+

41

47

44

44

34

Number of students tested

117

111

115

108

108

Percent of total students tests

d 97

97

97

100

98

Number of students tested wi
alternative assessment

H

% of students tested with
alternative assessment

3

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

Total % passing: Pass and
Pass+

86

91

92

% Pass+

21

27

17

Number of students tested

14

11

12

2. Students receiving Special
Education

Total % passing: Pass and
Pass+

80

64

67

67

% Pass+

40

29

Number of students tested

10

14

12

12

3. English Language Learner
Students

Total % passing: Pass and
Pass+

% Pass+

Number of students tested

4. Hispanic or Latino
Students

Total % passing: Pass and
Pass+

91

94

94

91

% Pass+

29

53

36

Number of students tested

11

17

17

11

5. African- American
Students

Total % passing: Pass and
Pass+

% Pass+

Number of students tested

6. Asian Students

Total % passing: Pass and

90

100

100

100

100
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Pass+

% Pass+

40

71

50

65

73

Number of students tested

10

14

10

20

11

7. American Indian or
Alaska Native Students

Total % passing: Pass and
Pass+

% Pass+

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

Total % passing: Pass and
Pass+

% Pass+

Number of students tested

9. White Students

Total % passing: Pass and
Pass+

98

97

92

92

92

% Pass+

48

47

42

40

34

Number of students tested

87

72

77

75

65

10. Two or More Races
identified Students

Total % passing: Pass and
Pass+

82

% Pass+

Number of students tested

11

11. Other 1: Other 1

Total % passing: Pass and
Pass+

% Pass+

Number of students tested

12. Other 2: Other 2

Total % passing: Pass and
Pass+

% Pass+

Number of students tested

13. Other 3: Other 3

Total % passing: Pass and
Pass+

% Pass+

Number of students tested

NOTES: Indiana alternative assessments include both IMASA ISTAR.

Non-qualifying groups are based on groups thahdidepresent at least 10% of the total numbeedest

2013.
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